










































  

 

Opoho School Annual Variance Report 2018 

Analysis reporting 

Opoho School 2018 Analysis of Variance 
Reporting 

School Name:  Opoho School School Number:  

 

3790 

 

 

Strategic Aim: 
 
 

Develop confident, life-long learners and be at the heart of the community. 

Annual Aim:  
 

 

All children make at least one year’s progress in reading, writing and mathematics to achieve at or beyond the expected level; 
 
Consistently apply the principles and philosophy of ‘Play is the Way’ in all classes as the primary behaviour education programme. 
 

To accelerate the achievement of a group of students at each year level (Year 2 & 5) who are yet to achieve the expected level in 
accordance with the NZ Curriculum in Reading and Writing to be achieving at least at ‘Below’ or ‘At’ the expected level. 

To provide enrichment & extension for a group of students at each year level (Year 4 - 6) who are working above the expected 
level in mathematics. 

Target:  

 

Accelerate the achievement in all students in reading, and especially of groups of students at each year level who were not 
achieving at the expected level at the end of 2017. 

Baseline Data:  

 

 

 

At the end of 2017 21% of students were working towards the expected level in reading; 27% in writing and 14.5% in 
mathematics.  
 
For reading, at the commencement of 2018 this included: 12 Year One students; 7 Year Two student; 6 Year Three students; 4 Year 
Four students; 1 Year Five students and 3 Year Six students 

 



 

Opoho School Annual Variance Report 2018 

Actions: 

What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Reading: 
All students participated in 
assessment tasks to identify specific 
areas of need related to literacy 
learning specific to reading. 
 
An analysis of data showed that some 
students appeared to need additional 
learning about phonics to support 
word analysis for decoding. Target 
groups were identified for additional 
support. 
 
An analysis of a number of phonics 
programmes had taken place at the 
start of 2017 – Agility with Sounds 
was implemented. 
 
Two programmes were selected to 
implement with specific groups of 
children. 
 
Professional learning about a new 
programme was undertaken by the 
relevant teachers and curriculum 
support personnel; 
 
Additional materials were purchased 
to enable the implementation of the 
phonics programmes in class as well 
as a withdrawal option. 
 

Overall 91% of students made at least 
one year or more than one year’s 
progress (89% in 2017). 
 
27% of students made accelerated 
progress; 64% made expected progress 
and 9% made progress although not 
one year’s progress. 
 
Made accelerated progress: 
(B=Boy; G=Girl) 
At Year 6  - 4B; 5G 
At Year 5 – 1B; 0G 
At Year 4 – 4B; 4G 
At Year 3 – 5B; 3G 
At Year 2 – 6B; 6G 
At Year 1 – 1B; 0G 
 
92% 12/13 Maori students are working 
at or above the expected level 
(5/13 students made 1 years progress 
and 7/13 accelerated progress) 
 
 
50% 1/2 Pacifika students working at or 
above the expected level 
(2/2 students made 1 years progress or 
accelerated progress) 
 
 
50% 4/8 Asian students are working at 
or above the expected level 

The Agility with Sounds (AWS) phonics  
programme includes structured 
teaching, word fluency cards, a ‘word 
chain’ app and AWS related texts. 
Considerable teacher, curriculum 
support personnel time, RTLB learning 
support funding, principal time, 
community support; and an allocation 
from the school’s SE grant  for 
resources was applied to implement the 
programme. 
Some families sought training to 
support the programme at home. 
 
3 students (Y4, 5, 6) had a structured 
programme ‘Quick 60’ (resource from 
RTLit; funding from RTLB Learning 
support fund & school’s SE grant) to 
provide daily additional adult support to 
administer the programme in 
collaboration with the teacher. 
 
An online digital library ‘EPIC’ proved 
particularly popular with students, and 
teachers partly attribute high 
engagement in reading to the student 
agency afforded students to access 
‘interest’ material for their reading 
work through this resource. 
 
Other resources utilised included: 
Rainbow Reading series; 

The ‘Daily 5 Model’ of practice is to 
be implemented in all Year 4 – 6 
classes in 2019.  
 
The importance of student agency as 
a means to increase engagement will 
also be maintained as critical for 
learning programmes. 
 
Professional learning for teachers 
new to ‘Daily 5’ and the AWS 
programme continues.  
 
The AWS programme and ensuring 
reading mileage is maintained for 
those learners striving to achieve at 
the expected level requires a high 
level of teacher or teacher aide 
interaction. Seeking adequate 
funding to maintain the level of 
support required will be ongoing.  
 
 
After undertaking a teaching inquiry 
related to using the Soryl Phonics 
programme in 2017 and additional  
professional learning opportunities 
undertaken by  junior class teachers, 
its continued use is advocated in all 
junior classes. 
Additional individual instruction will 
be available for a minimum of four 
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New learning resources were 
purchased or borrowed to support 
reading programmes (RTLit: RTLB 
services; COEC). 
 
Support was sought from the RTLB 
service in the form or expert advice 
and /or learning support funding. 
 
 
 
 
 

(8/8 students made 1 years progress or 
accelerated progress) 
 
 
Seven students (5B; 2G) participated in 
the Reading Recovery programme. 
5/7 students made expected progress. 
2/5 students will continue with the 
programme in 2019. 
 
Of the 11 Y1 students not at the 
expected level at the end of 2017, 6 
progressed to be working at the 
expected level by the end of 2018. 
 
For a number of Y4 & 5 students, a 
relatively new phonics programme 
(Agility with Sounds [AWS]) was 
implemented. 
6 Year 4 students and 1 Year 5 
students participated in the 
programme. 
3 Year 4 students progressed from L1 – 
to near the end or L2; 1 from L1 – to 
starting L3. 
2 progressed from L1 – to nearly the 
end of L3; 
1 Year 5 students from L2 to working 
in L3. 
 
 
 
 
 
 

Fast Forward series 
‘Toxic’ series 
Sunshine Online Classics 
 
The Y4 & 5 teacher utilised the 
outcomes of specific 2017 teaching 
inquiries and applied these during 2018. 
The relevant applications influenced 
teaching and learning in literacy using 
the ‘Daily 5 Model’ of practice (Boushey 
& Moser) a literacy structure that 
teaches independence and skills to 
foster a love of, and competencies in 
reading and writing; 
 
The phonics based programme ‘Agility 
with Sounds’ was implemented for a 
group of Year 4 & 5 students; 
 
Anecdotally, teachers note that some 
students are more confident about 
problem solving unknown words in 
reading and writing work, and this is 
evident in the analysis of probe reading 
assessments. 
 
The lack of progress for a few students 
is puzzling despite the individualised 
support each has had, although for 
some there are likely reasons that are 
documented. 
 
Teachers have hunches about why 
some students have not progressed as 
expected however with such a small 

students during 2019 using the 
Reading recovery programme. 
 
Additional evaluation of reading 
programmes will be undertaken to 
determine the best intervention for 
those students not progressing as 
expected. 
 
Student progress will be monitored 
more frequently for those children 
not progressing as expected, and 
relevant interventions introduced as 
resources permit. 
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In the junior classes, the Yolanda Soryl 
phonics programme was implemented 
for all students.  ‘Early Words’ 
component (of the Yolanda Soryl 
programme) was implemented for 
target children when resources 
(additional teaching time) were 
available. 
 
All students made gains, completing 
Early Words Level 1 or Level 2 as 
appropriate to the level of the student.   
 

cohort these details may compromise 
the privacy of individual students so this 
information is available from the 
principal for the board and ERO as 
required.  
 
Various reading apps, increased reading 
resources both online and hard copy 
versions have been implemented to 
support learning in literary, 
 
Many online resources used in the 
junior classes are also available in hard 
copy. 

Writing: 
2017 End of year National Standards 
data identified 26% of students not 
working at the expected level in 
writing; 
 
10 year 1 students 

Overall for 2018, 74% of students 
achieved at or beyond the expected 
level; 
11% of students made accelerated 
progress; 
 

Teachers utilized a variety of tools to 
support all students, and particularly 
those who needed additional support in 
writing. 
 

As in reading, the importance of 
student agency as a means to 
increase engagement will be 
maintained as critical for learning in 
the writing dimensions of literacy. 
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10 year 2 students 
4 year 3 students 
3 year 4 students; 
4 year 5 students; 
2 year 6 students 
 
 

26% made progress although did not 
make one year’s progress. 
 
77% 10/13 Maori students are working 
at or above the expected level 
 
50% 1/2 Pacifika students working at or 
above the expected level 
 
63% 5/8 Asian students are working at 
or above the expected level. 
 
The target groups for 2018 included 
some new students to Opoho School 
and new assessment data identified 
the following groups for additional 
attention to develop writing skills at or 
above the expected level in 
accordance with the NZC: 
8 y2 students 
10 y3 students 
8 y4 students 
2 y5 students 
8 y6 students 
 
61% of the target group (y2-6) 
progressed to working at or above the 
expected level 
5/8 y2 students; 7/10 y3 students; 3/8 
y4 students; 1/2year 5 students; 6/8 y6 
students. 
 
17% made accelerated progress. 
 
 

Storybird, Pobble 365, Wild Self, Clicker 
Docs, are some of the online tools used 
to engage and motivate students. 
 
Links were made between learning in 
reading to support learning in writing – 
for example Agility with Sounds. 
 
Voice to text apps proved valuable for 
students that have creative ideas for 
writing, yet find the mechanics of 
writing challenging. 
 
Teachers accessed up-to-date research 
and resources to support programmes – 
as an example  http://success-for-
boys.tki.org.nz/; “Mechanically 
Inclined” J Anderson; “I’ve Got 
Something to Say” G Loane; “The 
Writing Book” Sheena Cameron. 
 
Exemplars of writing or a ‘writing train’ 
(in junior classes) provided students 
with a tool to independently and 
collaboratively evaluate their work and 
set goals to improve their writing. Some 
teachers identified this as a significant 
element in building student agency and 
motivation. 
 
Anecdotal evidence suggests that 
engagement was higher to writing tasks 
when students were able to select the 
topic, so providing opportunities for this 
to occur were readily offered.  

Agility with Sounds and Soryl Phonics 
programmes will be used to develop 
the knowledge of words to support 
learning in writing. 
 
The focus to using learning in science 
as a context for developing writing 
skills continues in 2019 (Refer 2017 – 
2019 PLD Inquiry to lift student 
achievement in National Priority 
Areas) as teachers become more 
proficient at analyzing and 
interpreting data in science/writing). 
 
End of year assessment data and 
beginning of the year data will be 
used to identify target groups. 
Specific interventions will be 
developed in accordance with 
individual needs and available 
resources.  
 
Monitor closely those students who 
participate in withdrawal or in-class 
intervention groups and provide 
ongoing maintenance to sustain 
gains. 
 
e-asTtle will continue to be used as a 
useful assessment tool with related 
support materials for teachers to 
use. 
 
The school has sought to engage 
with MOE professional learning 

http://success-for-boys.tki.org.nz/
http://success-for-boys.tki.org.nz/
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Science as a context for writing is being 
used to strengthen specific skills in 
writing and the school is in the midst of 
a 2 year PLD teaching inquiry to 
improve teaching and learning in 
science and writing; and with a 
particular focus to raising the rate of 
progress for those students that have 
made less-than-expected progress to 
date. 
 
As in reading, there are a range of 
possible reasons why some students 
have not progressed as expected 
however with such a small cohort these 
details may compromise the privacy of 
individual students so this information 
is available from the principal for the 
board and ERO as required.  

related to the Learning Progression 
Framework (LPF) and the Progress 
and Consistency Tool (PaCT) in 2019. 
 
  
 
 
 

Mathematics: 
All students participated in a range of 
assessment tasks to identify specific 
areas of need related to numeracy 
and target groups were identified for 
additional in-class support. 
 
 
 
1 year 2 student,  4 y3 students, 5 
year 4 students; 5 year 5 students and 
5 year 6 students were identified as 
below or well below the expected 
level.  
 

88% of students made at least one 
year’s progress. 
 
Overall 16% of students made 
accelerated progress; 
72% made expected progress (one 
year’s progress) 
12% did not make one year’s progress. 
 
Of the 20 target students: 
13 made I year’s progress and 1 made 
accelerated progress. 
All y6 students made at least one 
year’s progress. 
 

A range of actions are identified as 
impacting the positive result in 
mathematics achievement: 
A strong lead teacher of mathematics 
provided regular updates about learning 
in mathematics and participated in 
professional learning through Stanford 
University (Jo Boaler), Bobbie Hunter 
M.I.C 360; 
Regular workshops for teachers were 
provided by the lead teacher to share 
learning about teaching mathematics; 
Using mixed ability groups 95% of the 
time; 

More professional learning is 
planned about implementing mixed 
ability groups to facilitate learning in  
mathematics; 
 
Regular workshops will be provided 
by the lead teacher; 
New teachers will be supported to 
implement mixed ability groups, Talk 
Moves, and Mathematical mindset 
principles; 
 
Maths ladders will continue to be 
used to identify strengths and areas 
for development for individual 
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15 students (Year 4 - 6) working 
above the expected level in National 
Standards in mathematics were 
offered the opportunity to participate 
in Mathematics Achievement 
Challenges (MAC badges), Young 
Australian Maths Enrichment 
Programme  and /or the Otago 
University Mathematics Department 
Problem Solving programme. 
 
Some students wanted to be 
challenged more in their mathematics 
learning. 
 
 

 
 
 
 
 
 
 
 
 
 
 
Students participated in a survey 
aimed at evaluating interest levels, 
areas of particular interest in maths 
and how challenged students felt 
about their learning in mathematics. 
 
Students were registered to 
participate in the achievement 
challenges in areas of personal 
interest. 
 
Students worked to complete a total of 
6 Investigations from the 11 ‘interest 
investigations available. Students were 
offered time and support to complete 
investigations and these needed to be 
"signed off" by the teacher. 
Badges and certificates were awarded 
on completion of the challenges, and 
were presented at school assemblies. 
 
7 children completed participation in 
the Otago University Mathematics 
Department Problem Solving 

Facilitating rich mathematical problems 
based around big ideas; 
Continuing to embed ‘Talk Moves’ in all 
classes; 
Using a structured basic facts 
programme in all classes; 
Continuing to promote ‘maths mindset’ 
culture and attitudes; 
Teachers promoting a collaborative 
problem-solving culture to foster rich 
mathematical conversations. 
Using ‘Maths Ladders’ as an 
independent individualised learning 
tool. 
 
Ability to select topics of interest 
appealed to most learners although 
some found that specific personal 
preferences were not available. 
 
A number of students completed the 
problem solving programme, and on 
occasions accuracy was sacrificed for 
completing the problems quickly 
although this was evident for fewer 
students in 2018. 
 
One student gained a distinction is the 
Australian Maths Enrichment 
programme. 
 

students, and as a tool for learning; 
Whānau value the structure of 
maths ladders for learning links 
(Learning Links is Opoho School’s 
Home/School strategy) 
 
Parents and caregivers will be 
supported to understand the 
principles of the way learning in 
mathematics is facilitated at Opoho 
School. 
 
The structured basic facts 
programme implemented by the 
Lead Teacher (as part of a teaching 
inquiry) will be promoted for all 
classes. 
 
Extension opportunities for able 
learners will be provided by 
participating in the Mathematics 
Achievement challenges; 
Otago University Problem Solving 
programme; 
Math-o-lon competition provided by 
Numberworks (Otago) 
ePro8Challenge competition; 
 
Evaluate the need to make an 
application to Te Aho o Te Kura 
Pounamu (The Correspondence 
School) for either individual students 
or a group of students. 
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programme. All students found the 
work particularly challenging and did 
persevere to the tasks increased as 
time went by. 
 
At the end of the programme, 100% of 
the students felt very or highly 
challenged by the extension work. 
Some were keen to take on even more 
complex challenges as their work this 
year had further increased their 
confidence. Some acknowledged that 
complex problems take more time and 
multiple resolutions and strategies are 
valid. Perseverance to tasks seemed to 
have increased. 

Play is the Way 
 
Since 2016, student behaviour has 
been monitored with regard to three 
relevant indicators identified in the 
key competencies section of a 
student’s achievement profile and an 
analysis was undertaken to offer a 
comparison between the end of 2016 
with 2017, and 2017 and the end of 
2018. 
 
At the end of 2017, approximately 
12% of students often needed 
additional and disproportionate 
support to sustain positive social 
interactions, participate harmoniously 
in organized or free play, and/or 

At the end of 2017, 12% of Year 2-6 
students were identified as needing  
additional and disproportionate 
support to sustain positive social 
interactions, participate harmoniously 
in organized or free play, and/or 
collaborative learning tasks when 
things do not go as the most prefer. 
 
 
 
 
 
At the end of 2018, 21% of all Y2-6 
students (27/124) had demonstrated  
some improvement in one or more of 
the key indicators. 
 

All teachers at the school participated in 
the Play is the Way (PITW) training with 
programme director Wilson McCaskill 
either prior to 2018 or during 2018. 
 
In-school coaching offered teachers 
support to implement the programme. 
 
All teachers had the two manuals 
outlining the philosophy of PITW and 
the structured collaborative games. 
 
In-school professional learning aligned 
the PITW language with the school’s 
behaviour plan, its restorative approach 
to approaching social conflict and PB4L 
goals.  
 

The programme will continue to be 
used for its impact and effect to 
develop key competencies; 
 
3 – 4 sessions for all classes will be 
scheduled each week; 
 
Teachers new to the school and the 
programme will be offered PLD; 
 
Wilson McCaskill (Director) will work 
with all teachers in a mentoring role 
(as he did for junior class teachers in 
2018 and senior class teachers in 
2017); 
 
Student development with regard to 
critical key indicators of managing 
self will be monitored; 
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collaborative learning tasks when 
things do not go as the most prefer. 
This was a reduction from the 20% of 
students in this category at the end of 
2016. 
 
 
 
 
 
 

Of the 12% (end of 2017) 8/12 
students made significant progress in 
their ability to sustain positive social 
interactions, participate harmoniously 
in organized and free play, or to work 
collaboratively, constructively and 
productively in learning tasks.  
 
Teachers had refined the rubric used 
to analyse the behaviours identified 
for action to ensure continuity across 
the levels within the school. The task 
also deepened the knowledge and 
understanding of the school goals for 
new teachers. 
 
Although not an exact science, the 
analysis of behaviour provides an 
indicator that more students were 
relating to peers in a more acceptable 
way, working more collaboratively 
than previously and taking greater 
responsibility for their own actions. 
 
The plan of action from 2017 was 
continued and strengthened with 
professional learning, commitment to 
implement the programme regularly, 
replenish resources and also gain 
student voice as an additional 
reflection tool.  
 
Student voice was added to the 
portfolio of reflections at the end of 
2018. Insights included: 

PITW sessions were planned for a 
minimum of 4 times per week for all 
classes. 
 
Teachers had the opportunity to be 
mentored by the Director of the P.I.T.W 
programme. Teachers taught lessons, 
were given feedback and were able to 
observe the expert working with 
children. 
Parents were encouraged to attend an 
information evening offered by the 
Director. 
 
Readings and reflections are provided in 
the school newsletter to offer 
information and suggestions to parents 
to advance continuity between 
home/school. 

 
Analysis of student behaviour (PB4L) 
will continue. 
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Play is the Way….. 
Helps build teamwork and having a 
positive mental attitude; 
It develops trust, being competitive 
and is fun; 
It gives strategies for learning and 
builds communication skills; 
It’s fun, challenging and needs 
teamwork; 
You can use it in everyday life; 
Makes me think of good strategies; 
It stretches your brain; 
You learn to be confident working with 
others; 
You learn to cooperate and work 
under pressure;  
It requires you to work together to 
complete the games; 
 
These and other student reflections 
endorse the value of the programme 
for the learning within the key 
competencies [the soft skills] that 
underpin all learning and living. 

General Information: 
Opoho School is a Year 1 – 6 primary school. Most families live in the neighbourhood although some come from surrounding areas and 
other parts of Dunedin. 

The number of students at the school at the end of 2018 was 170. 

Gender representation: 43 % female and 57% male students; 

Ethnic representation:  77% Pakeha / European 18% Maori and Pasifika   5% Asian   

Year level distribution (at end of the year)   NE – 14;  Year 1 – 27;  Year 2 – 24;  Year 3 – 33; Year 4 – 31; Year 5 – 17; Year 6 – 24 

There were seven full time classes.  
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Curriculum Support personnel provided assistance for students at all class levels. Additional curriculum support personnel hours were 
added during the year to support new entrants who have specific learning and/or behaviour needs, some of who needed support to keep 
safe in the school environment.  

Special Needs Students: 

Where individual privacy is not compromised, achievement for students identified with special needs is included in school-wide data. In 
progressive curriculum reports throughout the year to the Board of Trustees, the same criteria applies. 

Individual learning programmes are developed for students needing additional learning support to access the curriculum. These are 
developed in collaboration with parents, guardians and caregivers, support personnel from Ministry of Education Learning Support team, 
relevant experts (e.g: Speech Language therapist, occupational therapist, music therapist, educational psychologists) and teachers, and 
when relevant, students. 

A minimum of two meetings are held each year although more may occur as required. 

 

Kiwisport Report: 

80% of Year 2 – 6 students participated in organised sport (school teams).  In 2018 the school received Kiwisport funding of $2004 
($1846 in 2017 & $1780 in 2016).  The funding was expended on sports equipment, coaching of teams and providing various 
programmes for students in years 3, 4, 5 & 6. 

     
 

School goals included: 
Teaching children a range of sporting skills through physical education programmes; 

 
Facilitating team sports for netball, hockey, miniball, teeball, touch and futsal. The school fielded eight futsal teams for the spring season – 
a significant percentage of children for a relatively small school; 
 
Engaging sports players and/or facilitators to introduce alternative sports to children e.g. through Discovery Time and the aquatics 
programme (during 2018 opportunities were in diving, life saving, snorkling, survival skills, raft building & kayaking), orienteering, rippa-
rugby, mini marathon, golf, and football); 

 
Providing opportunities for Opoho School teams to participate and compete in primary school tournaments/competitions  (during 2018 
opportunities were in athletics, cross country, cricket, table tennis, football, golf, netball, tennis and hockey). 
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Opoho SCHOOL 
KIWISPORT 

2018 
 

Students participated in organised sport.  In 2018 the school received Kiwisport funding of $2004.00 
(2018 ) The funding was spent on sports equipment, coaching of teams and providing a Aquatics 
Program for years 5 & 6. 
     

 
 
 
 














